ABSTRACT
INTRODUCTION
usiness communities and educational institutions have grown increasingly concerned about ethics over the last few decades, especially after Enron and World.com. Implementation of the Sarbanes-Oxley Act of 2002 evidenced this. This act provides legal protection for employees who report corporate misconduct. In 1991, the U.S. established Commission Guidelines for Organizations in order to facilitate and maintain ethical activities in companies. Technological advancements and the expansion of our service -oriented economy have drawn attention to corporate ethical responsibilities. The general framework for European corporate http://www.cluteinstitute.com/ 2013 The Clute Institute socialization phenomenon. The participants consisted of a random cross-sectional sample of 180 Certified Public Accountants (CPA'S), a longitudinal sample of 221 auditors in one national firm over a 2-year period, and an experimental study of 23 audit managers' promotion assessments of 54 senior level auditors located in one large practice office. Ethical socialization corroborates the results of all three studies. The study indicates that those progressing to manager and partner positions within the firm tended to possess lower and more homogeneous DIT "P"-scores. The experimental findings of the research suggested that firm managers' promotion decisions are biased in favor of individuals possessing ethical reasoning that is closer to their own capacity. The results of the study implied that the ethical culture of the accounting firm determines an individual's development to higher levels of ethical reasoning.
Unlike Ponemon (1992) , the researcher of this study did not find a statistically significant difference between the moral reasoning of United States lower and upper classmen. Ponemon and Gabhart (1993) investigated the impact of cross-national differences upon the ethical judgments of individual auditing practitioners. Auditing professionals from two large accounting firms located in the United States and Canada participated in this study. The study found clear evidence of wide differences between Canadian and U.S. accounting professionals with regard to average DIT "P"-scores. The research showed Canadian auditors at all position levels possessed higher and less homogeneous DIT "P"-scores than the U.S. auditors. The results of this study indicate that the process of selection-socialization may not exist in large Canadian firms. The findings of this study highlight the importance of ethical reasoning as a determinant of ethical choice and professional behavior in a wide range of tasks such as the assessment of client competence and integrity, audit materiality, and audit risk.
Unlike Ponemon and Gabhart's (1993) , study, the researcher of this study did find that the mean "P"-scores of the Italian Sports Management students were slightly higher than the mean "P"-scores of the American Sports Management students, but not significantly so. Bernardi (1991) investigated the relationship between ethical reasoning and the auditor's ability to detect fraudulent financial statement information. Four hundred ninety four experienced auditors served as participants in the study. An experimental study required the subjects to review a fairly complex and somewhat realistic set of contextual and financial cues regarding the quality of financial statement information from a fictitious client company. Subjects received a cue containing a seeded error that clearly indicated the existence of material error and the real possibility of fraud. The study found that experience, ethical reasoning, and the configuration of experience and ethical reasoning all influenced the individual's ability to detect and frame the questionable accounting entry. The study also found that post-conventional (high DIT) auditors with relatively high levels of domain-specific experience were substantially better in detecting fraud than conventional and pre-conventional (low DIT) auditors. Unlike Bernardi's (1991) research, the researcher of this study did not find a statistically significant difference between the moral reasoning of United States lower and upper classmen.
INSTRUMENTS
The Defining Issues Test (DIT) developed by James Rest using Kohlberg's six stages of moral judgment was used in this study. The short form of the DIT was used. This form contains three ethical scenarios, each accompanied by a set of questions.
The Defining Issues Test's (DIT's) reliability and validity are well established. Reliabilities in the .70 to .80 range (Cronbach Alpha) have been reported on a considerable number of studies. The short form of the DIT is a survey questionnaire which requires approximately twenty minutes completing and is relatively easy to score. The United States students also received a demographic questionnaire. (See Figure 3. ) Internal consistency and test-retest correlations of the DIT are provided by James Rest (1979, p. 239; 1986, p. 101) . Kohlberg's (1969 Kohlberg's ( , 1976 Kohlberg's ( , 1981 ) theory of moral development combines moral philosophy with cognitive psychology in asserting that cognitive development is a necessary prerequisite for moral reasoning (Selman, 1971: Kuhn, and Kohlberg, 1971 ). Kohlberg's hypothesis states that individuals move sequentially from stage to stage from lower to higher levels. Individuals with the highest level of moral development use abstract universal principles such as human rights and justice. The highest level of moral maturity is not reached by most individuals. Most individuals function at the lower levels of their peers and legally supported expectations.
THEORETICAL RATIONALE
The model consists of three levels divided into six stages that must be attained in order to achieve what Kohlberg considers full moral development. Moral development in which behavioral norms are viewed as external to the individual comprises stages one and two. These first two stages are known as the pre-conventional level.
The behavioral rationale for stages one and two is to seek pleasurable consequences. Stage one includes obedience and punishment. A self-centered person defers to power and obeys rules only to avoid punishment. The second stage is made up of an instrumental purpose and exchange orientation. An individual will take others' interests into account only when self beneficial.
Level two, known as the conventional level, includes the third and fourth stages. The third stage is comprised of an interpersonal concordance orientation. Third stage behavior consists of loyalty, affection, and trust. The individual's motivation is to feel like a good person and to be seen so by others as well. The fourth stage stresses law and order. This stage reflects societal expectations as represented in law.
Level three, the post conventional level, includes the final two stages of moral development based on the autonomous or principled level. At this level, people recognize that peer and legally enforceable norms may not fully embody ethical behavior. Conventional norms are followed by individuals when they are consistent with the reflective individual's values and principles. Stage five is made up of social contract orientation. The individual is aware that people hold many conflicting personal views. A fair way of reaching consensus by argument, contract, and due process is sought by the individual at this stage. The individual believes that all values and norms are relative and that apart from democratic consensus all should be tolerated.
Universalizable ethical principles are evaluated in stage six. Right behavior is consistent with universal ethics. Kohlberg's stages of moral judgment are outlined in Figure 1 (also can be found in Elm and Weber, 1994; Trevino and Nelson, 1995; Rest, 1983) . This is adapted from Kohlberg (1984) The Defining Issues Test (DIT) developed by James Rest adapted Kohlberg's (1984) six stages of moral judgment. The moral dilemmas in the DIT are from the work of Kohlberg (1958) and Lockwood (1970) . The DIT determines the level of an individual's moral development. It also seeks the reasons behind the decisions. A series of scenarios is presented to the test-taker. Solutions based on different rationales are offered to the test-taker by the DIT. Individuals may arrive at the same answer, but their reasoning can reflect a substantial difference in moral development and critical thinking levels. The scenarios and responses from the DIT present fundamental, underlying structures of social thought instead of the fine descriptions of specific concepts and ideas. Six moral dilemmas make up the long form of the DIT. A set of forced choice questions is presented for each dilemma. An index measures the relative importance placed on principled moral thinking. The scores indicate the placement of the respondent on a scale analogous to Kohlberg's six stages.
Three ethical scenarios make up the short form of the DIT. A set of questions accompanies each ethical scenario. The test scores are recorded by a Likert-type scale. The subject reads each dilemma and ranks different issues by level of importance. The ranking provides the researcher with the subject's preference for certain modes of thinking on stage structure. The preferences with the higher stages are weighted and averaged. The "P"-score, i.e. the principled score, is calculated from the averages. This score indicates the extent to which a subject reasons in terms of principled ethical stages. The higher the "P"-score, the higher the level of moral reasoning employed by the subject. An index of overall moral judgment development is also present in the DIT, consisting of a composite of all stage scores. Rest deems the first three stages less significant than the latter three. Each of the latter three http://www.cluteinstitute.com/ 2013 The Clute Institute operates with varying importance for different individuals. This can be found in Rest (1982 Rest ( , 1988 . The test-retest reliabilities for the short form average about .08 lower than those for the full test (The Ninth Mental Measurement Yearbook, p. 304). (See Figure 2. )
RESEARCH QUESTION
The instrument used in this research consisted of the short form of Rest's Defining Issues Test (DIT). This instrument provided data for the following research question:
What is the relationship between Italian Sports Management students' moral reasoning and United States Sports Management students' moral reasoning?
The demographic questionnaire that the United States students received provided data for the following research questions:
2.
What is the relationship between gender and the moral reasoning of Sports Management students in the United States? 3.
What is the relationship between the moral reasoning of United States lower classmen and upper classmen? 4.
What is the relationship between the moral reasoning of United States Catholic and non-Catholic Sports Management students?
STATISTICAL ANALYSIS AND FINDINGS

a) The Population and Setting
A sample of 41 undergraduate Sports Management students from a private Catholic university in New York City and 31 undergraduate Sports Management students from the University of Rome's Sports Management Program was utilized in this study. Table I describes the sample.
b) Limitations:
The sample size of the United States and Italian Sports Management students is small.
The Italian Sports Management students did not receive a demographic questionnaire. Sports Management students' scores, but not significantly so. No definite reason can be given as to why the "P"-scores of the American Sports Management students are lower. We do know that the majority of the American Sports Management students were lower level B.S. students. We also know that the Italian Sports Management students were in a four-year Sports Management Program. However, we do not know whether the Italian Sports Management students were lower or upper B.S. students. There may have been more upper B.S. students than lower B.S. students. According to research, the older the students are, the higher their level of moral reasoning.
Italy is also a highly religious country. Being highly religious might be a factor in moral development, but the higher scores of the Italian Sports Management students were not significant. This might mean that two different cultures can both produce people with adequate moral reasoning.. Overall, female respondents reported a higher mean "P"-score of 23.5 with a standard deviation of 10.2 than male respondents, who had a mean "P"-score of 21.7 and a standard deviation of 13.6. United States female Sports Management students had mean P-scores which were slightly higher than males, but not significantly so. The descriptive data results are shown in Table 2 .
The finding is consistent with research conducted by Pennino (2000) , Forte (2001) , Bigel (1998) , Harris (1990) and . Rest and Derry reported slight differences in the moral reasoning scores of men and women. When differences surfaced, women scored higher than men. Derry stated that if general differences exist between men and women, those differences fade in strong organizational cultures where both men and women are expected to think, evaluate, and act as corporate members (Derry, 1989, p. 857 ).
According to Harris, women differ only in the self-interest construct. Women as a group don't differ from men in their tolerance/intolerance of fraud, coercion, influence dealing, and deceit (1990, p. 744). Researchers have three different views on the moral development of males and females. Some researchers assert that males and females develop moral reasoning in the same manner. Others contend that males tend toward moral judgments based on the concept of "Justice" while women base their judgments on "Care." A third view holds that emotion, especially empathy, influences moral action more so than the cognitive elements of justice and care.
A single model of development can describe the moral reasoning in males and females according to Kohlberg (1958 Kohlberg ( , 1981 . The advanced stages in moral reasoning of Kohlberg's model are characterized by a set of abstract moral principles based on justice, equity, and equality. The nature of the problem, not the sex of the participant, will determine whether the care or justice orientation is used.
Boys and girls were notably different in terms of their tendency to use a care or justice perspective in solving moral dilemmas according to Johnston's (1979 Johnston's ( , 1982 Johnston's ( , 1988 study. Both boys and girls in Johnston's study had to select the "best" solution to the problem in several fables. Boys mostly indicated a justice orientation in their moral reasoning. Girls mostly selected a care solution. Gilligan (1979 Gilligan ( , 1982 believes that gender differences exist. Her studies found that men and women approach and solve ethical problems differently. Daniels, D'Andrea, and Hick's (1995) research dealt with Hawaiian youths. The possible differences in the moral development of male and female youths were researched. The research was conducted by examining 80 children and adolescents of Hawaiian ancestry. Fables were used to study moral development. Their research did not find gender differences in moral reasoning abilities between male and female Hawaiian participants. Daniel, D'Andrea and Hick reported that the care perspective dominated in the responses offered by both male and female students. The research also found that the male participants predominantly responded from a care perspective in all but one of their spontaneous and best solutions. This finding supports Kohlberg's theory but does not support Gilligan's theory. Gilligan (1982) believes that males and females have different orientations to moral conflict in our society. Gilligan believes that males typically take a justice orientation towards conflicts. They emphasize the importance of rights, justice, and obligations in their process towards resolving conflicts. According to her study, females hold a care orientation which emphasizes the importance of human relations and the welfare and well being of all parties involved. Gilligan emphasizes that while males and females are capable of considering both perspectives, one perspective or orientation usually predominates.
Gilligan and Attanucci (1988) studied real-life dilemmas. The study was entitled "Two Moral Orientations: Gender Differences and Similarities." The participants consisted of 46 men and 34 women. The participants were mostly adolescents and young adults. The research reported that concerns about both justice and care are represented in people's thinking about real-life moral dilemmas. Study participants tended to focus on one set of concerns and minimize the other.
Their research reported an association between moral orientation and gender with men and women using both orientations. The research found that the care-focus dilemmas are most likely to be presented by women and justice-focus dilemmas by men. Skoe (1994) researched Ethic of Care, Justice, Identity and Gender. Research participants included seventysix females and 58 males from several Boston area high schools and universities, including Harvard University, Boston University, Northeastern University, and University of Massachusetts.
Skoe found that both the care and justice aspects of moral development are related to identity for both men and women. Amongst women, a stronger relationship was found between identity and care than that between identity and justice. No significant gender effect was found in the research. The research speculates that women manifest a higher ethical orientation than men.
Rest's (1979) book entitled "Development in Judging Moral Issues" addresses Gilligan's 1982 charges of sex-bias in Kohlbergian moral judgment. The book reviewed 22 studies assessing sex differences. Only two studies had reported a significant difference in "P"-scores between males and females who used the DIT in their research (Chapter 5). Only 6% of the variance is accounted for by the sex variable in both studies. A more encompassing review and meta analysis in Chapter 4 was provided by Thoma and Rest's (1986) book entitled "Moral Development: Advances in Research and Theory." Thoma and Rest indicated that sex accounts for about one half of a percent of the variance in DIT scores. Education accounts for about 250 times more variance in their analysis. Thoma and Rest's analysis shows that in DIT research, sex differences are rarely significant in junior highs, senior highs, college and graduate students, or adults. The analysis shows that it is not the case that at one age, one gender has an advantage while at another age the other sex has an advantage. The recommendation made by Rest is that whenever sex differences occur, it would be better to check for the influences of other variables, such as IQ, education, or socioeconomic status (SES).
Rest does not believe that gender is a powerful variable. He believes that the attention given to the sex variables in moral judgment research reflect society's current concerns about sex discrimination. According to Rest, the charge of sex bias in moral judgment assessment is based on unsound arguments and ambiguous evidence. This issue is detailed in Rest's 1979 book, Chapter 5, and in his 1986 book, Chapter 4.
The researcher weighted the weaknesses and strengths of both views, keeping in mind that any instrument is potentially biased to some extent.
The DIT, however, appears to be the best instrument available to measure moral reasoning. We did not have the breakdown between male and female Sports Management students in Italy. The Italian Sports Management students did not receive a demographic questionnaire. The eleven female lower classmen Sports Management students have a mean "P"-score of 11.05, and the five upper level classmen have a mean "P"-score of 4.95. The 18 male lower level students have a mean "P"-score of 17.95, and the eight upper level classmen have a mean "P"-score of 8.05. According to Rest's (1994) research, increased education is associated with higher levels of moral judgment. The data does not reveal this. Maybe this is because the sample size for lower level classmen is larger than that of the upper level classmen. Also, education levels are differentiated only between freshman, sophomores, juniors and seniors, not between Bachelor's degrees and Master's degrees. No statistically significant differences were found between lower classmen and upper classmen. http://www.cluteinstitute.com/ 2013 The Clute Institute What is the relationship between the moral reasoning of U.S. Catholic and non-Catholic Sports Management students?
The ten female United States Catholic Sports Management students' mean P-score is 10.50, and the five non-Catholic's mean "P"-score is 4.50. The eighteen Catholic male Sports Management students' mean "P"-score is 17.50, and the seven non-Catholic's mean "P"-score is 7.50.
No statistically significant differences were found between Catholic and non-Catholic United States Sports Management students. Perhaps the results reflect that no matter what religion one follows, it is an element in the development of moral reasoning.
A review of the literature from (1978) to 2003 supports the belief that religion supports ethical decisionmaking. However, Kurpis, Bequiri, and Hegelson (2008) found that commitment to moral self-improvement, rather than religiosity, was a better predictor of the importance of ethics, ethical problem recognition, and ethical behavioral intentions. Oumlil & Baloun (2009) studied U.S and Moroccan managers. They found little or no association with regard to religiosity and ethical intention. Spiritual well-being was related to the philosophical value of idealism in Fernando and Choudhury's (2010) research. According to Ho's (2010) study, religiosity and locus of control are significant values that influence the ethical perception of managers. Intrinsic religiosity plays a role in offsetting the negative impact of extrinsic religiosity on the internalization of moral identity.
RECOMMENDATIONS
This study should be replicated with a larger sample size of American and Italian Sports Management students with an even distribution of freshman, sophomores, juniors and seniors. Both United States and Italian Sports Management students should receive a demographic questionnaire in order to better understand the importance of professional ethics from a global perspective.
Although this study found no significant correlation between education and the moral reasoning ability of individual students, Rest (1986) and (1992) other research suggest that there is something inherent in the educational process that causes individual thought mechanisms to evolve to higher modes of moral development. Education, whether through traditional schooling or training, is a tool that can assist individuals in operating at higher levels of principled moral reasoning.
The result of the study might indicate that differences between males and females are not apparent in strong organizational cultures because men and women are trained to think and judge as organizational members. If this is true, leaders need to examine whether an ethical dilemma or decision would require an individual to have more of a justice or caring orientation in order to solve the problem more ethically. Leaders may need to use a justice orientation when stockholders are involved or when otherwise practical.
An analysis should be conducted of other professionals, organizations and groups, such as doctors, educators, lawyers and accountants.
Additional research across industry types should be conducted to assess what, if any, differences occur in moral reasoning among those industries.
Future research should investigate the relationship between industry types, gender and moral reasoning. It would be beneficial to more fully understand the variations that could affect a leader's moral reasoning.
A sample with more of a variance in education may be drawn to measure a statistical significance between education and "P"-scores.
All college courses, especially business subjects such as accounting, management, finance and marketing should challenge students with ethical dilemmas and situations requiring moral reasoning. Students will be aware of the importance of ethical reasoning in corporate, educational, and institutional settings.
Research has found that ethical education or training had both a positive and neutral impact on ethical decision-making. Awasthi (2008) and Marques & Azenedo-Pereira (2009) found that taking an ethics course directly affected managerial judgment, but not moral judgment. Also, students who took an ethics course were more inclined to judge an unethical decision as managerially bad compared to other students. According to Cagle & Baucus (2006) teaching ethics, studying ethical scandals positively impacts students' perceptions of the ethics of business people. Some type of ethical education is recommended for college students.
Educators, especially business educators, must stress that successful leaders have the ability to establish climates of ethicality throughout their organizations. They accomplish this by developing policies and processes that embody principles of respect for all individuals. Students can experience this through role playing.
Corporations or organizations should examine closely their organizational work climate by analyzing the policies, code of ethics and all other processes that embody principles of respect for all individuals of their organizations and firms.
CONCLUSION
Although no statistically significant difference between Italian and United States Sports Management students was found at the 0.05 level, the Italian students' "P"-Scores were slightly higher than those of the United States students.
The result of this study might be a reflection of the globalization of the world. A country has its own patterns of beliefs, values and practices. Culture defines who they are and how they do things. It embodies the wisdom of those who were part of the culture before. Culture provides and creates a sense of cohesion and solidarity among its people. It also helps maintain continuity and tradition. A country's culture is made up of a set of shared values and beliefs. These values and beliefs affect the perceptions, decisions, and behavior of the people from that country. We all recognize that meaningful differences exist. Today, countries might have different cultures and customs, but due to technology (the Internet and the use of Facebook, Twitter, YouTube, blogs etc.) and the globalization of the economy, people are becoming more and more alike. http://www.cluteinstitute.com/ 2013 The Clute Institute I found the Sports Management students from the University of Rome in Italy to be very similar to our students in the United States. The students from both countries dressed similarly, listened to similar music and found similar activities entertaining.
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